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Introduction.  
This booklet is intended to operate as an ‘anchor’ and a guide for this term. 

It is not a definitive set of ‘rules,’ it is very much a guide for now that may or may not live 

beyond this year. See it as a point of reference that will guide us as we move from the vision 

to the reality. 

It has been developed during the year as a way of capturing our thoughts and ideas as well 

as providing cohesion to the way we are going to deliver our vision. 

It may help to know a little bit about the evolution of these diagrams. 

‘The Learner’ diagram is a deconstructed version of the school logo. This is really the 

‘anchor’ for all of our decision making. It has a more finished feel about it as it is almost 

certain that it will continue to be an important document in the years to 

come.  

It is the diagram against which all decision making should be 

checked. By placing the learner at the centre we are stating in a very 

overt manner that all we do should be done in the best interests of 

the learner or it is not worth doing. If a decision cannot be fully 

justified against this diagram then it is almost certainly the wrong one.  

This diagram then is the yardstick against which the decision making process needs to be 

measured. The following pages outline how we intend to do this.  

At the end of Term 1 [2016] we found that this whakatauki really resonated with where we 

were at and it has continued to guide us since that point. 

He kākano ahau i ruia mai i Rangiātea.  

The seed will not be lost. 

The seed in this case is primarily the individual learner that we need to nurture but it can also 

be knowledge that also needs to be carefully nurtured and on another level the seed 

represents the school vision that also needs to be constantly acknowledged and protected.  

As we moved into Term 2 we found the wee chap helped provide cohesion as we developed 

our documentation around our principles and processes. By the end of the term he had 

retained his validity and transitioned into Term 3 with us. During this term he helped provide 

an element of focus and cohesion as we developed what drives our definition of learning and 

well-being. As a result we arrived at the end of Term 3 still good friends with our Seed and 

believe that he has a purpose in Term 4. What happens next is not clear, it may well be that 

come the end of this term Seed is no longer needed or he may continue to work with us as 

we move into 2017 and beyond.  
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The Learner. 
This diagram places the learner at the centre in a very overt way. All that we do needs to be, 

and should be, focussed on developing the individual learner so that they can stand and 

succeed as the individual they are. 

To ensure that we do focus on the learner we have to grow three areas. The first is the 

growing of the learner themselves. To ensure this we have to target the development of self-

identity, a sense of community responsibility and a confidence and competence to shape 

their futures. These are the three components of our vision. 

The second area of growth is that of the school as a learning institution. The ‘what we do, 

why and how we do it’ is all part of the growing of our school. Again all of our practices and 

processes must have the development of the learner as a primary focus. 

The third segment is the growth of a culture. The aim is to grow a 

culture that empowers; to do this we have to ensure that our 

learners are motivated, that their learning experiences are relevant 

and that there is a developing culture of care for the individual. 

If this is the case then we can expect this to be a two way 

process with the empowered learner being able to motivate and care for others as well as 

help others to find relevance during their school years. 

If these three segments have the same goal, support each other and are cohesive then we 

will be able to grow all members of the school community to grow a school that supports and 

nurtures us all. 
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The Seed. 
. 
This simple whakatauki encapsulates so much of what we believe should guide a modern 

secondary school. 

Just like a seed that is nurtured and 'fed' will grow and transform into a vibrant plant or flower 

so a child needs nurturing and 'feeding' as they pass through their school years if they are to 

transition from a teenager to a fully formed young adult. 

In this way the seed that needs protecting can be seen as every child that enters every 

secondary school. They have the potential to develop and flower but only if the environment 

protects them. For the child/seed to grow the environment must be a 'safe' one where it is 

OK to fail and fall, where it is OK to question, where it is OK to be oneself and feel valued for 

that. In this way the seed [child] will not be lost if it develops an awareness of who it is and 

feels comfortable and confident with itself. 

The 'feeding' from a school's perspective is the challenge that is presented through the 

learning experiences. The food is knowledge. If the environment is a safe learning 

environment, and I don't just means physically safe, or safe from 

harassment but academically safe where it is fine to try 

and fail because you know that mastery will only come after 

experimentation and experimentation means accepting that 

you won't get it right first time but with perseverance, you will 

eventually get it right. The more the challenge, the deeper the 

learning the more growth and the stronger the developing plant. 

Part of this process is empowering learners to take control of their own safety. This means 

making them aware of how to keep themselves safe in a technological world. How to be 

strong in the face of inappropriate peer pressure. How to make the right choices in a world 

that presents so many opportunities to stray. As adults we cannot eliminate these negative 

aspects but we can help our children to develop the skills to make the right choices and 

therefore take some control over making their world safe. 

If the seed is the child it can also be seen as a number of other aspects of school life. 



 

The seed can also be knowledge. The role of a school is to protect, value and nurture 

knowledge. By providing relevant, authentic and challenging programmes of learning the joy 

of learning as a lifelong skill can be developed and enhanced. 

The seed can be seen as the vision of the school that has the aim of empowering and 

transforming all of our learners so that they can develop self, a sense of community and an 

ability to transform their futures. Protecting and honouring this vision is important or this seed 

can be lost. 

The seed can also be seen as the love that every child needs from its whanau /family if it is 

to thrive. Never underestimate how important the concept of unconditional love is to a 

teenager as they traverse the tricky years towards adulthood. They may  appear selfish, 

rude, self-obsessed and surly and in many cases that is what they are but what they all need 

is the knowledge that they have the unconditional love of home to pick them up and forgive 

them when they make a mistake, the knowledge that someone will always be standing 

behind them no matter what. Don't ever expect them to admit this though. 

So we all have our role to play in ensuring that the seed is not lost and the reality is that 

success  takes a combination of school and home both playing their part in this nurturing 

process. 

And why is all of this important? 

Again we see this quite simply and best summed in the opening lines of a mihi, 

Ka tangi te tītī, Ka tangi te kākā, Ka tangi hoki ahau 

As the sooty sheerwater voices its presence, as the parrot voices its presence, so too do I 

Why is it important?  

Simply because it will hopefully allow every young person to find their voice and claim their 

time to talk. It will allow us to focus on creating a climate and culture where every learner can 

stand and succeed as the individual they are. 

Seed then is the symbol that has enabled us to keep a clear focus on what we are trying to 

create at Rolleston College. 



 

Principles. 
 

 



 

The Principles. 
The intention of the Learning  Principles is to set up the organisational and pedagogical 

structures and thinking within the school that will ensure that we keep to our vision of 

providing a learner centred educational experience where every learner can stand and 

succeed as the individual they are. 

This diagram needs to be read as a zooming out and zooming in process. 

At the centre is the learner. Surrounding them are the principles for learning that we have to 

provide for and be aware of in our planning and approaches to learning. We need to be 

aware that meaningful learning needs to be challenging and that learners need to be 

'stretched.' In the same way we need to ensure that learning is personal and personalised. 

Part of meaningful learning depends on the concept of care [manaakitanga] and this care is 

not only of the learner but for the learner as well as the learner caring for those around them. 

Learning is connected both via technology and interpersonal.  In 

the same way learning does have a social, collaborative aspect and 

an associated sense of social responsibility. In providing all of 

these we also have to be aware that assessment is not the sole or 

primary driver for learning and that we need to assess learning and not 

learn just for the assessment. 

These concepts are based on [amongst other research] the OECD 'Nature of Learning' 

practitioner guide and provide for a holistic and broad approach to the learning undertaken 

by an individual. 

https://www.oecd.org/edu/ceri/50300814.pdf 

If these aspects are provided for then the learner will be able to move to the outer circle 

where they can develop the relevant and appropriate dispositions such as resilience and 

curiosity that will empower them as lifelong learners. They will understand and have a 

degree of ownership over the process of learning and be aware of how and why they learn 

not just a narrowing of their focus to what they learn. The individual will be able to articulate 

and participate in conversations about their learning and their progress as well as being 

aware of how to discuss their next steps. Finally their capabilities and capacity as a learner 

will be enhanced especially in developing transferable skills that can be employed in a 

variety of contexts. 



 

This then is the zooming out part of this diagram, the zooming in requires an understanding 

and appreciation that the learner brings with them extensive prior knowledge and 

experiences that influences their dispositions, capabilities, conversations and levels of 

engagement with the learning process. This is turn influences how they are able to access 

and develop the aspects outlined in the inner circle, such as their ability to accept the next 

challenge, their ability to connect with a variety of groups in a variety of situations etc. 

This diagram therefore will be the umbrella for us as we strive to develop processes and 

practices that will ensure that the learner remains at the centre but also allows the individual 

to be acknowledged and respected as an individual arriving with their own manifestation of 

these principles. 
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Hauora. 
The wellbeing of each and every learner is of paramount importance. Without a strong sense 

of who they are no young person will ever be able to reach their full potential. The aim of the 

school must be to enable every learner to stand and succeed as the individual they are. 

In this diagram we show how the school aims to move an individual in a supported way from 

the security of a caring environment across to another peak where they are armed with the 

heart and soul that enables them to stand tall and proud. 

The Hauora is a Māori philosophy of health and well-being unique to New Zealand.  

There are four dimensions of Hauora; Taha Tinana (Physical Wellbeing - health), Taha 

Hinengaro (Mental & Emotional wellbeing - self-confidence), Taha Whanau (Social 

Wellbeing - self-esteem) and Taha Wairua (Spiritual wellbeing - personal beliefs) There is 

physical, emotional/mental, social and spiritual caring.  

The Whare Tapa Wha model represents aspects of Hauora as the four walls of a whare, 

each wall representing a different dimension. All four dimensions are necessary for strength 

and stability 

We use it here to represent the care the school wraps round the learner to develop 

whanaungatanga - a relationship through shared experiences and working together which 

provides people with a sense of belonging. 

With assistance from other members of the school community 

[teachers, mentors, friends, family etc. we build a bridge crossing over to 

a new peak that we have associated with the concept of 

Whakawhanaungatanga, the  process of establishing 

relationships and relating well to others. 

The bridge represents the steps necessary to make this transition; 

belonging, becoming and being. The bridge will be different for each learner. But the 

relationship of care is the constant.  

Ultimately having crossed the bridge they are armed with their shield that here represents 

the Spirit values and a sense of self, community and future that means they are empowered 

and standing proud as who they are. 

 

 

 

 

https://en.wikipedia.org/wiki/M%C4%81ori_people
https://en.wikipedia.org/wiki/Philosophy
https://en.wikipedia.org/wiki/Health
https://en.wikipedia.org/wiki/Well-being
https://en.wikipedia.org/wiki/New_Zealand
https://en.wikipedia.org/wiki/Wharenui
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The Process. 
This diagram sits behind the principles and outlines the process or steps required to gain 

understanding or mastery of the material being investigated. 

It leans heavily on UDL principles.  

It is the learning process that drives planning and learning for both learners and teachers at 

Rolleston College. 

It is based on some core beliefs. The first being that it is almost impossible to go from 'peak 

to peak' when learning. Inevitably to reach the next and higher peak [or understanding] you 

have to go into the valley for a while. You need to go into a zone of inexperience in order to 

grow. This is the challenge concept mentioned above. What allows a learner to climb out of 

that valley to a new peak is the process and actions undertaken. 

Learning must start with questions. Without this learning becomes disconnected, irrelevant 

and episodic. Through a process of 'asking' a learner will be able to move from questioning 

to directed searching. To go from this peak to understanding a process of classifying and 

sifting information is required. This is the process, the actions that need to be utilized in 

order to empower. In the same way to move from understanding to creation a process that 

allows for experimentation, trial and error needs to be experienced. 

This is a general process and of course it does differ for individual learners but the general 

direction will be similar for most of us. The peaks are the goals and the processes are the 

steps to employ and work on in order to climb towards the next peak. 

At the end there will be times where mastery is gained but inevitably if the process is truly 

effective it is more important that it leads to more questions and further areas of study and 

inquiry as this is where the concept of lifelong learning becomes a reality. Learning does not 

end. 

This process allows for learning to be less of a straight line and 

more of a general trend that accepts there will be some troughs as an 

individual learner moves from peak to peak. In our planning and 

execution we need to be mindful of his 'up and down' journey and 

incorporate it into our planning and delivery. 
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Learning. 
The core business of any school is the delivery or facilitation or the enabling /encouragement 

of learning. 

Ultimately the core business is learning, the definition of what learning is and what it looks 

like is under scrutiny though as educators increasingly question what learning is and what it 

should be in a contemporary context. 

All too often this seems to come down to a debate between content delivery and a more 

personalised, learner centred approach as if the two were somehow combatants and rivals. 

We should see the two not as adversaries but as partners. It is about getting the balance 

between the two models right and then more importantly seeing the connection between the 

two. 

There is little doubt that a rigid traditional approach of pouring content into learners is no 

longer acceptable or relevant, but the need to acquire knowledge is as important as ever. In 

the same way the idea of just letting learners pursue their own educational pathway without 

support or accountability is equally ludicrous. Just as knowledge is still important though the 

development of the individual is of equal importance. 

There is a plethora of material currently available around the whole idea of learner centred 

education. Whether is be project based, inquiry, UDL or some other title we need to see all 

as having a high degree of similarity in that all follow a similar process and it is the process 

that is important as it is the process that provides the necessary structure to a more 

personalised approach to learning. 

How these two drivers of content or learner centred approaches co-exist is a dilemma 

currently facing many educators. 

If we accept that learning is the important overriding objective then we can see the pursuit of 

this learning in whatever form it takes as being able to be facilitated via two models. 

One is teacher directed and the second is more learner directed. This is not to say for a 

moment that the line on the diagram above is rigid in reality. Far from it the movement 



 

between the teacher directed model and the learner directed one should be very fluid. It is 

not a case of either or but more a case of both working together to enhance and empower. 

Whereas one is more learning centred the second is more learner centred. This then is the 

primary focus of the model, one is more focused on the learning of skills and content the 

other is more focused on the relevance and appropriateness of learning to and for the 

individual. 

In the former it is often the teacher or mentor who provides or influences the content and 

context but in the learner centred model it is primarily the learner who provides or dictated 

the content and context according to need. 

What is important is that whichever model is being utilised at any particular time it is the 

process that remains the same. The process of learning is identical irrespective of which 

model is being used. 

Questions need to be answered, material needs to be analysed and answers or products 

need to be created and celebrated. In fact it is the acknowledgement of this process of 

learning that could well give a renewed legitimacy to the importance of learning centred 

approaches where relevant as it enables that model to be seen as something different to just 

the traditional ‘chalk and talk’ approach. By placing the process of learning at the centre it 

can be seen how both models can complement each other and how both have their role to 

play in the development of the learner. It is not a case of either or but a case of realising that 

though they have differences they also have many similarities and it is in recognising these 

similarities that the real synergy between the two becomes apparent. 

Both have to acknowledge the prior learning of learners and both have to realise the 

importance of each individual as a culturally placed young adult who brings an individual 

world view and perspective into any learning environment. The difference is that one 

acknowledges this prior knowledge while the other is more driven by it. 

The real purpose of being aware of the two models though is to see the connection between 

them. If the acquisition of knowledge is seen as an end in itself then the connection between 

the two will never be realised but if we start to see as the purpose of one as leading to and 

supporting the other then we can really start to see how they can they can complement each 

other and provide a more holistic learning experience. 



 

The professional educator should be able to predict what types of knowledge and content 

their learner will need in the next stage of their learning and should be able to plan and 

prepare accordingly. This does not become a rigid scheme but more of a state of readiness 

to help learners over predicted and often predictable obstacles. 

This prediction and preparation should enable the learning to ensure that not only content is 

delivered but relevant skills and dispositions are developed in depth and developed in 

appropriate and relevant contexts. The teacher then is the guide who sometimes has to clear 

a path. 

The development of depth is the vital component here as this will enable the learner to 

develop the skills that will enable them to go into greater depth in the more personalised 

aspects of their learning. 

In other words the knowledge empowers and enriches but is also transferable to different 

situations.  

Ultimately what this should enable is greater empowerment on the 

part of the individual in other words it will lead to a greater release of 

the learner into an increasingly personalised world armed with 

the skills and knowledge to ensure depth of investigation. 

The purpose then of a learning centred approach is not only to complement but to feed and 

enrich so that the learner centred model is able to thrive. 

The decision then becomes not which camp an individual educator sits in but how they 

effectively utilise both models to provide a rich learning environment that increasingly 

releases the independence of the learner. 
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Quest Map. 
 

This diagram is a learner map that serves as a guide as they undertake the numerous 

learning experiences that they will embark on on a daily basis. 

Quite simply is outlines how to navigate their way through the four important steps that have 

been identified as necessary when working through the learning process.  

They first need to consult and gain advice and guidance. They then need to actually collect 

and search, they need to explore the topic they are working on. 

It is important that they story the experience by reflecting on the 

process as well capturing the end result. 

Finally they have to place their effort in an authentic context, they 

need to plan the public presentation of their findings and 

effort. 

The map is not a step by step guide but a series of suggestions of what needs or be done to 

ensure a smooth transition from one stage to the next.  

This is not to say that everyone follows a sequence that is preordained, Far from it. It is 

highly likely though that a learner will need to pass through all four stages to maximise the 

educational benefits of any learning experience. 
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Symbol Definition	 When	 Possibly Sighted	

	

			

	
Prestructural 

	

	
Non	Engaged	

	

Withdrawn	or	
unproductive	

	

	

	
	

Unistructural	

	

	
Working	alone	on	

a	single	focus	

activity	

	

	
	

Ako/	Quest	

	

	
	
	

Multistructural	

	
	
Working	in	a	

group/community	

on	content	

	
	
	

Selected/Workshop	

	

	
	

	

	
Relational	

	
	

Working	in	a	

group/community	
on	context	

	

	
	

	

	
Connected	

	

	

	
	
	

Extended	
Abstract	

	

	
	
Working	as	an	

individual	/group	
member	with	
wider	community	

	

	
	
	

Presentation/interaction	
with	a	community	

	



 

Solo. 
 

SOLO taxonomy will be used at Rolleston in a variety of contexts. It is primarily known as a 

way of assessing learner progress. It can, however be used for all forms of summative and 

formative assessment as well as a way of providing feedback and feedforward. Its simplicity 

means that it is also a very useful tool for self and peer evaluation.  

At the prestructural level of understanding, the task is inappropriately attacked, and the 

student has missed the point or needs help to start. The next two levels, unistructural and 

multistructural are associated with bringing in information (surface understanding). At 

the unistructural level, one aspect of the task is picked up, and student understanding is 

disconnected and limited. The jump to the multistructural level is quantitative. At 

the multistuctural level, several aspects of the task are known but their relationships to 

each other and the whole are missed. The progression to relational 

and extended abstract outcomes is qualitative. At the 

relational level, the aspects are linked and integrated, and 

contribute to a deeper and more coherent understanding of the 

whole. At the extended abstract level, the new 

understanding at the relational level is re-thought at another 

conceptual level, looked at in a new way, and used as the basis for 

prediction, generalisation, reflection, or creation of new understanding (Hook and Mills 

2011). 

 

It may be pushing a point but there is a direct link that can be made between the stages of 

SOLO and the various learning experiences available at Rolleston College. 

Hopefully we will see little of the prestructual stage but it will be important that we can 

identify it within a learner and be able to implement appropriate learning opportunities to 

assist moving a learner beyond this stage. 

A learner working on a single focus experience such as a very specific Quest projector 

simply reading for pleasure in Ako time could be seen as working at a unistructural level. 

When a learner is participating as part of a group or community that is primarily content 

based it is highly likely that they are working with a number of ideas or concepts. This could 

well be the case in many Selected experiences. This could be seen as operating at a 

multistructural level. 



 

In Connected Learning where a multidisciplinary approach is offered it is highly likely that the 

learner is working within a context and therefore highly likely to drawing connections across 

learning area and disciplines. This could be seen as operating at a relational stage. 

When a learner takes their learning out to a community either to present or to interact they 

are moving beyond the school community and so they are likely to be operating at an 

extended abstract level. 

The key point to remember is that SOLO is often seen in quite a hierarchical way, learners 

move from one level to another as they gain mastery and competence, when using SOLO in 

the manner suggested above the hierarchy is less obvious and less important. It is very 

possible for a learner to go straight from unistructural to extended abstract. 

It does assist however in identifying at what level learning is being offered and depending on 

the task/content and context at what level a learner is working at. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Notes. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


